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It is well established that coach learning and athlete outcomes can be enhanced through participation in Coach 
Development Programs (CDPs). Researchers advocate that the quality of CDPs can be improved by: (a) plac-
ing a greater emphasis on facilitating coaches’ interpersonal behaviours (Lefebvre, Evans, et al., 2016), (b) 
using appropriate and systematic evaluation frameworks to guide the evaluation of interpersonally-focused 
CDPs (Evans et al., 2015), and (c) incorporating behaviour change theories into the design and implementation 
of these CDPs (Allan et al., 2017). In doing so, the relevance of CDP content and the uptake of this content 
among coaching practitioners may be enhanced. Transformational leadership theory provides a valuable guid-
ing framework for designing CDPs that aim to promote positive development in youth sport. Thus, the goal 
of the present paper is to outline the development of a novel, evidence-informed CDP: The Transformational 
Coaching Workshop and to provide practical strategies for the implementation of this workshop.
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Effective coaches play a vital role in facilitating 
athlete development. Previous research demonstrates that 
the interactions that occur between effective coaches and 
their athletes can have important implications for athlete 
development, including their performance, participation, 
and personal development (Côté, Turnnidge, & Vierimaa, 
2016). Côté and Gilbert (2009) propose that coaching 
effectiveness is comprised of three key elements: (a) 
coaches’ knowledge/behaviour, (b) the outcomes that 
result from the consistent application of that knowledge/
behaviour, and (c) the specific context in which coach-
ing occurs. Within this definition, coaches’ knowledge/
behaviour represents the integration of professional (e.g., 
sport-specific/teaching), interpersonal (e.g., relational), 
and intrapersonal (e.g., capacity for introspection and 
reflection) knowledge that is manifested by coaches’ 
behaviours in specific settings (e.g., practice, competition, 
etc.). Athletes’ developmental outcomes are conceptual-
ized by the 4 C’s (competence, confidence, connection, 

and character) and coaching contexts refers to a typology 
of coaching environments that are determined by the age 
and competitive level of the athletes.

Coaching Effectiveness
A central issue within the field of coaching is how to 
enable coaches to express effective coaching knowledge/
behaviour through their interactions with their athletes. 
One way researchers and practitioners have attempted to 
address this issue is with Coach Development Programs 
(CDPs). CDPs refer to systematically applied learning 
activities that are designed to change coaches’ behaviours 
through education, social interaction, and/or personal 
reflection (Evans, McGuckin, Gainforth, Bruner, & Côté, 
2015). CDPs play a vital role in educating coaches on a 
variety of topics, including skill acquisition, instructional 
planning, and athlete development (Lefebvre, Evans, 
Turnnidge, Gainforth, & Côté 2016).

https://doi.org/10.1123/iscj.2017-0046


Transformational Coaching Workshop  315

ISCJ Vol. 4, No. 3, 2017

Coach Development Programs
A recent review conducted by Lefebvre, Evans, et al. 
(2016), generated a classification system that enables 
researchers and practitioners to assess what forms of 
coaching knowledge/behaviour (i.e., professional, inter-
personal, and intrapersonal) are being targeted by existing 
CDPs. In their examination of 285 CDPs, results indicated 
that the clear majority (n = 261) of CDPs focused on 
coaches’ professional knowledge/behaviour, including 
technical and tactical skills. Eighteen CDPs primarily 
emphasized coaches’ interpersonal knowledge/behaviour 
(e.g., leadership, team-building), while only six CDPs 
focused on intrapersonal knowledge/behaviour (e.g., 
reflection, self-regulation). Overall, the results indicate 
that the overwhelming majority of existing CDPs focus on 
facilitating coaches’ professional knowledge/behaviour. 
Conversely, coaches’ interpersonal and intrapersonal 
knowledge/behaviour remain underrepresented within the 
field of coach education. Lefebvre, Evans, et al. (2016), 
posited that one possible explanation for the dominance 
of professional knowledge may be that technical and 
tactical coaching skills better align with a more traditional 
conceptualization of coaching effectiveness in which skill 
development and athletic performance are the primary 
desired outcomes.

CDPs that focus on coaches’ professional knowl-
edge/behaviour have provided researchers and practi-
tioners with a wealth of information on various aspects 
of coaching behaviours, including what professional 
knowledge/behaviours are exhibited by effective coaches, 
how these behaviours are shaped by coach, athlete, and 
situational variables, and how these behaviours can 
facilitate athletes’ development in sport (Erickson & 
Gilbert, 2013). Nonetheless, while professional knowl-
edge/behaviours are an important aspect of the coaching 
process, it is important to recognize that they are not 
reflective of the full range of behaviours exhibited by 
effective coaches.

In line with this assertion, Côté and Gilbert (2009) 
suggest that an integral element of coaching effectiveness 
relates to a coach’s ability to develop high-quality rela-
tionships with others. Moreover, the quality of coaches’ 
relationships with their athletes can have important 
implications for the outcomes that athletes derive from 
their sport participation, including athletes’ perceptions 
of satisfaction with training and performance (Jowett 
& Nezlek, 2011), intrinsic motivation (Adie & Jowett, 
2010), and passion for sport (Lafrenière, Jowett, Valle-
rand, Donahue, & Lorimer, 2008). Numerous questions 
remain, however, regarding how interpersonal knowl-
edge/behaviour should be addressed within CDPs. It 
may consequently be worthwhile for researchers to draw 
upon different theoretical frameworks both to explore 
the interpersonal dimension of coach-athlete interactions 
and to design effective, interpersonally-focused CDPs.

Recently, researchers have made considerable strides 
in addressing this gap in coach development. CDPs 

grounded in prominent psychological theories such as 
Self-Determination Theory (SDT; Deci & Ryan, 2000) 
and Achievement Goal Theory (AGT; Nicholls, 1989) 
have been developed to educate coaches on the inter-
personal qualities of coach-athlete interactions, such as 
autonomy-support, mastery-orientation, and empowering 
climate (e.g., Duda, 2013; Smith & Smoll, 1997). For 
instance, Smith, Smoll, and Cumming’s (2007) Mastery 
Approach to Coaching program educates coaches on 
behavioural strategies (e.g., providing encouragement 
and minimizing the use of punishment) that can be used 
to create optimal sport environments for athlete develop-
ment. Collectively, these CDPs illustrate how interper-
sonal theories can be integrated into coach education 
to shed new light on effective, interpersonally-focused 
coaching behaviours and their influence on athlete 
development.

While such interpersonally-focused CDPs have 
greatly contributed to our understanding of effective 
interpersonal coaching knowledge/behaviours and how 
coaches can be trained to develop these behaviours, it is 
important to acknowledge some limitations of existing 
CDPs. Evans and colleagues (2015) explored the extent 
to which published articles describing interpersonally-
focused CDPs reported on the evaluation process, as 
conceptualized by the RE-AIM framework (i.e., Reach, 
Effectiveness, Adoption, Implementation, and Main-
tenance; Glasgow, Vogt, & Boles, 1999). Results sug-
gested that the translation of these interpersonal CDPs 
into applied practice might be limited by the fact that 
the dimensions of this evaluation framework were not 
well-reported within the literature.

Building upon these findings, Allan and colleagues 
(2017) investigated if and how behaviour change theories 
and techniques have been employed to inform the design 
and evaluation of interpersonally-focused CDPs. Find-
ings demonstrated that behaviour change theories were 
inconsistently and infrequently applied among the 29 
CDPs included in their review. Moreover, results revealed 
an apparent disconnect between the behaviours change 
constructs targeted by CDPs (e.g., motivation) and the 
techniques that were chosen to influence the behaviour 
change process. Allan and colleagues (2017) thus propose 
that it may be worthwhile for researchers and practitioners 
to examine how behaviour change theories and techniques 
can be incorporated into the design and evaluation of 
interpersonally-focused CDPs.

Collectively, recent reviews of the coach education 
literature (Allan et al., 2017; Evans et al., 2015; Lefeb-
vre, Evans, et al., 2016) reveal that there is a need for 
CDPs that are: (a) focused on coaches’ interpersonal 
knowledge/behaviour, (b) grounded in theory, with 
regards to interpersonal and behaviour change theories, 
and (c) systematically evaluated. In an effort to address 
these gaps in the current coaching field, the aim of the 
present paper is to outline the development of a new, 
evidence-informed CDP grounded in Transformational 
Leadership (TFL) theory (Bass & Riggio, 2006): The 
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Transformational Coaching Workshop (TCW). In this 
paper we first provide a brief overview of TFL theory 
and how this theory can be a valuable foundation for an 
interpersonally-focused CDP. We then discuss the process 
of developing a leadership-based training program for 
the sport context, with a focus on how the development 
process was informed by the principles of integrated 
knowledge mobilization. In the main sections of the paper 
we then provide a description of (a) the content and struc-
ture of the TCW and (b) recommendations and practical 
strategies for implementing the workshop. Finally, future 
directions regarding the evaluation and dissemination of 
the TCW are discussed.

Guiding Theoretical Framework:  
TFL Theory

Before describing the development process of the TCW, 
it is important to first understand the theoretical frame-
work upon which it is based: TFL theory. TFL theory 
represents a follower-centred approach to the leadership 
process, in which leaders (i.e., coaches) aim to develop 
followers (i.e., athletes) into future leaders by using 
empowering and inspiring behaviours. A dominant 
conceptualization of TFL (please see Avolio, 1999; 

Barling, 2014; Bass & Riggio, 2006 for detailed reviews 
of TFL) suggests that it is comprised of four dimensions, 
referred to as the 4 Is: Idealized influence (coaches gain 
their athletes’ trust and respect by acting as positive role 
models), inspirational motivation (coaches inspire ath-
letes with a compelling vision of the future by fostering 
perceptions of meaning and team unity), intellectual 
stimulation (coaches encourage critical thinking and 
creativity by engaging athletes in the learning process), 
and individualized consideration (coaches show genu-
ine care and concern for each athlete’s unique needs 
and abilities). Please see Table 1 for a more complete 
description of each of these dimensions and associated 
coaching behaviours.

While there are several laudable leadership theories 
that could be effectively incorporated into CDPs, TFL 
theory was selected as the guiding interpersonal theory 
for this CDP for several reasons. First, with its follower-
centred origins and emphasis on followers’ performance 
and personal development, TFL theory complements 
one of the fundamental aims of effective coaching: To 
facilitate an athlete’s acquisition of positive develop-
mental outcomes (Côté & Gilbert, 2009). Second, there 
are numerous studies across a variety of domains (e.g., 
business, education, health care, military, and sport) 
demonstrating both the potential benefits of TFL and 

Table 1 Dimensions of Transformational Coaching

Transformational 
Coaching Dimension Description Example Coaching Behaviours
Idealized Influence Coaches gain athlete trust and 

respect by acting as a positive 
role model and following a con-
sistent set of values

Discussing or modelling prosocial values and behaviours (e.g., 
respect, teamwork, compassion)
Showing vulnerability and humility (e.g., apologizing for mistakes, 
sharing personal stories)

Inspirational Motivation Coaches inspire athletes by clari-
fying expectations and by foster-
ing perceptions of team unity, 
meaning, and challenge

Discussing goals and expectations (e.g., discussing short- and 
long-term goals)
Expressing confidence in athletes’ capabilities (e.g., providing 
encouragement)
Implementing a collective vision (e.g., creating a mission state-
ment)
Providing meaningful and challenging tasks and roles (e.g., 
enhancing the meaning of activities by offering rationales and 
explanations)

Intellectual Stimulation Coaches provide opportunities 
for athletes to actively engage in 
the coaching process

Eliciting athlete input (e.g., asking questions, challenging assump-
tions)
Sharing decision making and leadership responsibilities (e.g., 
offering choices, providing opportunities to lead sport activities or 
mentor peers)
Emphasizing the learning process (e.g., focusing on the process, 
rather than the outcome, providing effort-related feedback)

Individualized  
Consideration

Coaches show genuine care and 
concern for the unique needs and 
abilities of each athlete

Showing interest in athletes (e.g., discussing matters outside of 
sport such as school or hobbies)
Recognizing roles and accomplishments (e.g., providing individu-
alized feedback, adapting activities to suit individual needs)
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the mechanisms by which transformational leaders can 
positively influence their followers’ development (Turn-
nidge & Côté, 2016a). Given that a key goal of the cur-
rent project was to create an evidence-informed CDP, it 
was beneficial to be able to draw upon such a substantial 
body of evidence.

Furthermore, researchers have explored the viability 
of TFL in the sport environment with promising results. 
Evidence exists to suggest that TFL behaviours can be 
linked with both positive individual and group level 
outcomes, including athlete satisfaction, effort, intrinsic 
motivation, performance, psychological well-being, 
and group cohesion (Arthur, Woodman, Ong, Hardy, 
& Ntoumanis, 2011; Callow, Smith, Hardy, Arthur, & 
Hardy, 2009; Charbonneau, Barling, & Kelloway, 2001; 
Rowold, 2006; Stenling & Tafvelin, 2014). Moreover, 
results suggest that coaches’ and peers’ TFL behaviours 
are associated with positive outcomes in the youth 
sport context (e.g., Price & Weiss, 2013; Vella, Oades, 
& Crowe, 2013a). For instance, Vella and colleagues 
(2013a) found that higher ratings of coach transforma-
tional leadership behaviours were linked with the devel-
opment of personal and social skills, cognitive skills, 
goal setting, and initiative. Therefore, the potential for 
TFL behaviours to facilitate positive athlete outcomes 
parallels its influence in other contexts, such as physical 
education, organizations, and health care (see Turnnidge 
& Côté, 2016a for a review).

Finally, and perhaps most importantly, previous 
research suggests that TFL behaviours can be effectively 
taught and developed through training interventions 
(Barling, Weber, & Kelloway, 1996; Beauchamp, Barling, 
& Morton (2011). Moreover, such training interventions 
have positively contributed to followers’ development in 
both adult (Barling et al., 1996) and youth (Beauchamp et 
al., 2011) populations. Overall, it is evident that TFL has 
the potential to serve as a valuable theoretical foundation 
for the development of interpersonally-focused CDPs. 
The following sections of this paper are used to outline 
how TFL was integrated into the design of a new CDP: 
The TCW, as well as describe the content and structure 
of this workshop.

The Development Process  
of the TCW

One of the central aims in developing the TCW was to 
facilitate the uptake of this CDP in real-world settings. 
As such, the research team worked together with com-
munity partners throughout the development process to 
create a workshop that could be effectively applied by 
both researchers and coach developers. To this end, the 
development process was structured around five prin-
ciples of effective knowledge mobilization (Martin-Ginis 
et al., 2012): (a) knowing the audience and the issues, (b) 
identifying credible messengers, (c) creating audience-
specific messages and practices, (d) selecting effective 

methods for conveying messages, and (e) evaluating the 
product.

Principle 1: Knowing the Audience  
and the Issues

This principle was first addressed through a series of sys-
tematic reviews of relevant literature and resources (Allan 
et al., 2017; Evans et al., 2015; Lefebvre, Evans, et al., 
2016; Turnnidge & Côté, 2016a) to ensure that the devel-
opment process of this novel workshop took into consider-
ation the current gaps that exist in the coach development 
and TFL literature. This principle was also addressed by: 
(a) the development of a systematic observational instru-
ment to measure coaches’ leadership behaviours within 
the sport environment (Turnnidge & Côté, 2016b), (b) 
observational studies assessing coaches’ use of leadership 
behaviours in their interactions with their athletes and the 
influence of these behaviours on athletes’ development 
(Lefebvre, Turnnidge, & Côté, 2016), (c) stimulated recall 
interviews examining coaches’ (McGuckin, Bruner, Turn-
nidge, & Côté, 2016) and athletes’ perceptions of effective 
coach leadership behaviours, and (d) a mixed-methods 
study investigating coaches’ perceptions of the various 
barriers and facilitators to implementing Transformational 
Coaching behaviours (Rochon, Turnnidge, Cowburn, 
O’Connor, & Côté, 2017).

Target Audience. The TCW is targeted toward youth 
sport coaches working with athletes between the ages 
of 12–18. The workshop is designed for coaches from a 
diverse range of youth sport contexts, including multiple 
sport types (e.g., individual, team, etc.), competitive 
orientations (e.g., performance and participation-
oriented; Côté & Gilbert, 2009), and athlete demographics 
(e.g., gender, SES, etc.). As such, most of the examples 
provided in the workshop (videos, quotes, stories, etc.) are 
representative of the youth sport context. Nevertheless, it 
is important to note that some of the community partners 
and organizational stakeholders provided feedback so that 
the workshop could be adapted for higher age groups 
and competitive levels (e.g., varsity sport coaches, high 
performance coaches, etc.).

Principle 2: Identifying  
Credible Messengers

The second principle was addressed via meetings with 
community partners and stakeholders (e.g., provincial and 
national sport and coaching associations) throughout the 
development process. Community partners from a wide 
range of sport organizations were engaged in several ways 
(e.g., providing documents and acting as key informants) 
to ensure that the content and structure of the workshop 
could be delivered in an effective manner. Qualitative 
interviews were also conducted with youth sport coaches 
to identify preferred and credible sources of leadership 
and coaching information (Rochon et al., 2017).
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Principle 3: Creating Audience-Specific 
Messages and Practices

Drawing upon what the research team had learned 
regarding coaches’ current leadership behaviours, their 
perceived barriers and facilitators to implementing these 
behaviours, and their recommendations for designing 
effective CDPs (e.g., Lefebvre, Turnnidge, et al., 2016; 
McGuckin et al., 2016), the TCW was created. These 
findings also helped the team create sport-specific con-
tent for the workshop, such as background information, 
examples, practical advice, and follow-up resources. 
Importantly, the content and structure of the workshop 
was informed by both empirical evidence from the coach-
ing literature (e.g., Allan, Turnnidge, Vierimaa, Davis, & 
Côté, 2016; Becker, 2009; Erickson, Côté, Hollenstein, 
& Deakin, 2011; Erickson & Côté, 2016; Turnnidge, 
Côté, Hollenstein, & Deakin, 2014) and meetings with 
community partners and stakeholders.

To enhance the relevance of the workshop to a wide 
audience, the sport-specific messages and practices were 
informed by empirical findings and community stake-
holders from a myriad of sport contexts (i.e., competitive 
and recreational sports; individual and team sports; male, 
female, and coed sports; and able-bodied and disability 
sport contexts). Further, the development of audience-
specific messages and practices was facilitated through 
various pilot tests that were conducted throughout the 
development process. Small-sample pilots of the work-
shop were offered to a wide range of stakeholder groups 
(e.g., coaching and sport associations, coach developers, 
researchers, and coaches) across several contexts (e.g., a 
various sport types, coach and athlete characteristics, and 
sport systems, including audiences from North America, 
Europe, and Asia). Feedback from these pilot tests helped 
the research team refine the specific content and structure 
of the workshop, including content delivery, interactive 
activities, and examples. In general, participants indicated 
that this workshop offers coaches a unique educational 
experience that could foster their own development as a 
coach and ultimately facilitate positive athletes’ growth 
through sport.

Principle 4: Selecting Effective Methods 
for Conveying Messages

With regards to the fourth principle, the content and 
structure of the workshop was informed by the prefer-
ences of community partners and coaches, as well as by 
behaviour change theories. To this end, the Behaviour 
Change Wheel framework (BCW; Michie, Atkins, & 
West, 2014), was used as a guide to select the appropri-
ate intervention functions, mechanisms of action, and 
behaviour change techniques of the workshop. The BCW 
framework represents a synthesis of 19 behaviour change 
theories and has been effectively employed to design and 
examine a wide range of behaviour change interven-
tions, such as understanding general practitioners’ use 

of cardiovascular risk assessment strategies (Bonner et 
al., 2013) and recycling behaviours (Gainforth, Sheals, 
Atkins, Jackson, & Michie, 2016). Please note that it 
is beyond the scope of the current paper to adequately 
discuss the behaviour change theories underpinning the 
design and implementation of the workshop and thus the 
present paper focuses more specifically on the content 
and application of the workshop.

One of the strengths of the BCW is that it identifies 
the elements of the behaviours that are most relevant 
to intervention design using the COM-B (Michie, van 
Stralen, & West, 2011) model. The COM-B model 
suggests that there are three essential ingredients for 
changing behaviour: (a) Capability (i.e., the physical 
or psychological capacity to perform the behaviour), 
(b) Opportunity (i.e., factors from the physical or social 
environment that may influence behaviours, such as 
time, resources, or social support), and (c) Motivation 
(i.e., the automatic or reflective processes that influence 
behaviours). The BCW also provides guidance regarding 
the intervention functions (e.g., education, environmental 
restructuring) that can be used to influence participants’ 
perceptions of capability, opportunity, and motivation, as 
well as appropriate behaviour change techniques (Abra-
ham, Good, Huedo-Medina, Warren, & Johnson, 2012).

In applying the BCW to the development of the 
TCW, a mixed-methods study was conducted to assess 
youth sport coaches’ perceptions of their capability, 
opportunity, and motivation to perform Transformational 
Coaching behaviours. Findings revealed that a perceived 
lack of opportunity was a key factor inhibiting coaches 
from using Transformational Coaching behaviours 
(Rochon et al., 2017; please note that full results of this 
study are forthcoming). Psychological capability and 
reflective motivation processes were also identified by 
coaches as important targets for the workshop. Using 
these results and a matrix of COM-B constructs mapped 
against the BCW’s intervention functions (Michie et al., 
2014), the intervention functions most likely to be effec-
tive in enhancing Transformational Coaching behaviours 
were identified. Appropriate behaviour change techniques 
were then selected through both a review of the literature 
and consultations with community partners. Lastly, the 
content and structure of the workshop was assessed by 
both researchers and community partners in relation to 
factors such as its affordability, practicality, effective-
ness, acceptability, side-effects/safety, and equity (i.e., 
the APEASE criteria; Michie et al., 2014).

Principle 5: Evaluating Effectiveness  
of the Workshop

Evaluating the effectiveness of the workshop was 
addressed by using the RE-AIM framework as a guide for 
the design, implementation, evaluation, and dissemination 
of the TCW. This framework has been effectively used to 
plan behaviour change interventions and to enhance the 
dissemination of evidence-informed initiatives to diverse 
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populations in community settings (Gaglio, Shoup, & 
Glasgow, 2013; Klesges, Estabrooks, Dzewaltowski, 
Bull, & Glasgow, 2005; Ory, Mier, Sharkey, & Anderson, 
2007). Despite the RE-AIM framework’s potential utility 
for intervention research, this framework has received 
limited attention within the coaching literature (Evans 
et al., 2015). It is important to note that studies address-
ing the evaluation of the TCW are currently underway 
and will continue until the end of 2019. A discussion of 
these studies is provided in the Next Steps section of the 
current paper.

Content of the TCW

Whereas in the previous section we provide a description 
of the development process of the TCW, in the following 
sections we outline the content and structure of the work-
shop. Overall, the TCW is designed to enhance coaches’ 
leadership skills, and ultimately improve the quality of 
their interpersonal relationships. A formalized, facilitated 
workshop approach was selected as an appropriate mode 
of delivery because previous research indicates that 
formal coach education programs can be effective when 
they are adapted to reflect the interpersonal nature of the 
coaching process (Erickson, Bruner, MacDonald, & Côté, 
2008; Lefebvre, Evans, et al., 2016).

The TCW was informed by previous TFL training 
interventions conducted in organizational (Barling et 
al., 1996), physical education (Beauchamp et al., 2011), 
and sport (Vella, Oades, & Crowe, 2013b) settings. 
Drawing upon Kelloway and Barling’s (2000) recom-
mendations for developing TFL-based interventions, the 
TCW emphasizes demonstrating what Transformational 
Coaching behaviours look like in practice and creating 
opportunities to reflect on, practice, and receive feedback 
on specific Transformational Coaching behaviours.

This half-day (4-hr) workshop enhances coaches’ 
understanding of themselves as a leader and helps them 
develop leadership skills that can foster athlete develop-
ment. The workshop is comprised of interactive and 
reflective activities that increase coaches’ understanding 
of the principles of Transformational Coaching and their 
ability to develop strategies for implementing Transfor-
mational Coaching behaviours in their own coaching 
practice. In addition, the workshop provides coaches 
with an opportunity to develop action plans for positively 
changing their leadership behaviours.

Introductory Activities

The TCW begins with several introductory activities, 
including an introduction of the facilitators and their 
backgrounds, the objectives of the workshop, and the 
topics to be discussed. Participants are also provided with 
the opportunity to introduce themselves, including their 
coaching background and their reasons for participating 
in the workshop. These activities are implemented as a 
part of the trust and rapport building process between 

both the facilitators and the participants and the partici-
pants themselves. Further, these activities are important 
to ensure that participants feel comfortable to share their 
experiences with the facilitators and peers.

During the introductory activity component, partici-
pants are asked to participate in a Stand by your quote 
ice breaker activity, in which participants walk around 
to look at well-known leadership quotes that are posted 
around the room and to then stand by the quote which 
resonates most with their own perceptions of leader-
ship. The leadership quotes are selected from a variety 
of domains, including sport, politics, and business. 
This activity is intended to provide participants with an 
opportunity to discuss the concept of leadership in sport 
and to reflect on how these quotes apply to their own 
coaching experiences. Moreover, this activity fosters 
informal discussions between participants and between 
the facilitators and the participants.

Coaching Effectiveness

Following the introductory activities, participants are 
asked to reflect on the concept of coaching effectiveness 
and more specifically, on what criteria should be used to 
assess whether a coach is effective. Participants are then 
introduced to Côté and Gilbert’s (2009) definition of 
coaching effectiveness in sport (as previously discussed) 
and the three key elements of coaching effectiveness: (a) 
coaches’ professional, interpersonal, and intrapersonal 
knowledge/behaviours, (b) athletes’ developmental 
outcomes (i.e., the 4 C’s), and (c) specific coaching con-
texts. This section on coaching effectiveness provides 
the participants with an opportunity to understand the 
importance of coaches’ interpersonal and intrapersonal 
knowledge/behaviours and to illustrate the potential 
contribution of these knowledge/behaviours to athlete 
development.

Leadership in Sport

The next section of the workshop focuses on how a lead-
ership perspective can serve as a useful lens for under-
standing effective interpersonal knowledge/behaviours. 
In this section, coaches critically reflect on the concept of 
leadership, the potential influence of leadership on athlete 
outcomes, and their own leadership behaviours. One of 
the central elements of this section is the Best/Worst 
Coach Activity. For this activity, coaches critically reflect 
on the behaviours of the most effective and least effective 
coaches in their experiences and the behaviours that dif-
ferentiated these coaches from all others. Participants are 
asked to both write down these behaviours and to share 
their experiences with the group. An example discussion 
question for this activity is: “How do these behaviours 
relate to the different forms of coaching knowledge/
behaviours outlined in the coaching effectiveness (i.e., 
professional, interpersonal, and intrapersonal knowledge/
behaviours)?” Lastly, participants are introduced to a ver-
sion of the full-range leadership (Bass & Riggio, 2006) 
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model that has been adapted to the sport context. This 
model conceptualizes leadership along two axes: One 
ranging from not engaged to engaged and the other rang-
ing from ineffective to effective (see Bass & Riggio, 2006 
for a review). The key aim of this section is to broaden 
participants’ perceptions of coaching leadership and to 
illustrate how their own sport experiences, as well as the 
sport experiences of their athletes, have been influenced 
by different leadership behaviours.

Toxic, Laissez-Faire, Neutral,  
and Transactional Coaching

For each of these leadership styles, participants are 
provided with a broad definition, associated coaching 
behaviours, and video examples. Facilitators also engage 
in an interactive discussion with participants on several 
aspects of these leadership styles, including the poten-
tial influence of these behaviours on athlete outcomes, 
facilitators and barriers to using these behaviours, as well 
as participants’ own experiences of these behaviours.

Transformational Coaching

The next section of the workshop introduces the par-
ticipants to the principles of Transformational Coaching. 
More specifically, this section involves (a) an overview of 
Transformational Coaching, (b) a discussion of common 
myths associated with Transformational Coaching, and 
(c) a review of the empirical evidence regarding the 
effectiveness of Transformational Coaching and the 
mechanisms through which Transformational Coaching 
behaviours can positively influence athlete development.

Transformational Coaching: The 4 I’s. This section 
represents the central focus of the TCW. In this section, 
participants are introduced to the four dimensions 
of Transformational Coaching: Idealized Influence, 
Inspirational Motivation, Intellectual Stimulation, and 
Individualized Consideration (collectively referred to as 
the 4 I’s). For each dimension of the 4 I’s, participants 
are provided with an overview of the concept, a detailed 
description of coaching behaviours associated with 
the dimension, and examples (i.e., stories, videos, and 
quotes from coaches) illustrating how Transformational 
Coaching behaviours can be applied in sport.

During this section, facilitators also guide interac-
tive discussions in which participants are asked to reflect 
on key questions (e.g., When in practice could you use 
individualized consideration?) and to share examples of 
when they have either experienced or used behaviours 
associated with each dimension. Lastly, participants are 
asked to complete an action plan for each of the 4 I’s in 
which they detail how they will integrate each dimension 
into their coaching practice. The action plan activity is 
designed to show participants how making small changes 
in their everyday behaviours can help them improve 
their leadership skills and to encourage goal setting and 
action planning practices. Overall, a key aim of the 4 I’s 

section is to provide participants with actual examples 
describing how Transformational Coaching behaviours 
can be enacted in practice and how these behaviours 
may influence athletes’ developmental outcomes (e.g., 
competence, confidence, connection, and character). 
Accordingly, participants are provided with numerous 
opportunities to share their experiences and consider 
how the information provided in the workshop can be 
integrated to their daily interactions with their athletes.

Putting Knowledge Into Action: 
Interactive Activities

The next section of the TCW consists of a series of inter-
active activities designed to help participants translate the 
principles of Transformational Coaching into practical 
strategies that they can apply in their everyday coaching 
practice. These activities also provide participants with 
an opportunity to collaborate with the facilitators and 
their peers (see Table 2 for a summary).

Analyzing Coaching Clips. This activity involves 
showing participants a series of five video clips of different 
coaching behaviours. For clips 1–3, participants are asked 
to identify which Transformational Coaching behaviours 
they see. For clips 4–5, participants are shown a video of 
neutral coaching behaviours and asked to reflect on how 
the principles of Transformational Coaching could be 
applied in each scenario. This activity offers participants 
an opportunity to apply their knowledge and to discuss 
practical strategies for implementing Transformational 
Coaching in real-world situations with their peers and 
the facilitators.

Practice Time. For this activity, participants are divided 
into small groups and provided with a role-playing 
scenario to act out in their group. One participant acts 
as the coach, one as the athlete, and one participant acts 
as the observer. Each role-playing scenario represents 
a real-world coaching situation, including suffering a 
frustrating loss, teaching a difficult drill, and integrating 
a new team member. The coach in this activity is 
provided with a card describing the scenario, relevant 
background information, and a key point-of-action 
question. Using this information, the coach is asked 
to use their knowledge of Transformational Coaching 
behaviours to respond to this scenario. The athlete is 
provided with a card indicating their character’s initial 
interpretation of the scenario, while the observer keeps 
track of the quantity and quality of Transformational 
Coaching behaviours that occur during the role-playing 
activity. This activity is designed to provide coaches 
with an opportunity to practice their Transformational 
Coaching behaviours and to both provide and receive 
feedback on the performance of these behaviours with 
the facilitators and fellow participants. This activity also 
offers a valuable avenue through which to consider how 
athletes may respond to the use of Transformational 
Coaching behaviours.
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Look, Listen, Feel. In this activity, participants are 
divided into small groups. Each group is provided with a 
piece of chart paper and markers. They are then assigned 
to one of three questions: What does Transformational 
Coaching: (a) look like, (b) sound like, or (c) feel like? 

Each group is then asked to draw pictures or write 
words on their chart paper to describe what they feel 
Transformational Coaching looks, sounds, or feels like. 
This activity provides participants with an opportunity to 
share their understanding of Transformational Coaching 

Table 2 Components of the Transformational Coaching Workshop

Workshop Component Rationale Mode of Delivery
Introductory Activities • Facilitates rapport between the facilitator and participants 

and amongst the participants
• Interactive discussion

• Creates a welcoming and inclusive environment

• Provides the facilitator with background information on 
the participants that can be used to tailor the workshop con-
tent to their concerns and needs

Introduction to Coaching 
Effectiveness

• Provides coaches with background information on coach-
ing effectiveness and coaches’ potential influence on athlete 
development

• Lecture

• Interactive discussion

Introduction to Coaching 
Leadership

• Outlines common myths associated with leadership in 
sport

• Lecture

• Describes different leadership styles and their potential 
influence on athlete development

• Interactive discussion

• Videos

Overview of Transformational 
Coaching

• Provides coaches with background information on the 
principles of transformational coaching

• Lecture

• Outlines empirical evidence on the potential benefits of 
adopting transformational coaching behaviours

• Interactive discussion

Presentation of the 4 Is • Provides a model/example of Transformational Coaching 
behaviours in action

• Lecture

• Uses credible sources (e.g., real world coaches) to dem-
onstrate how each dimension can be applied in real-world 
settings

• Videos

• Offers participants an opportunity to share experiences • Quotes

• Interactive discussion (sharing 
stories relating to each dimen-
sion of Transformational Coach-
ing)
• Reflective questions

• Action cards

Analyzing Coaching Situation • Provides participants with an opportunity to identify Trans-
formational Coaching behaviours and situational factors 
that may influence the use of Transformational Coaching 
behaviours

• Video-based activity

• Interactive discussion

Practice Time • Offers participants the opportunity to practice Transforma-
tional Coaching behaviours and to receive feedback on the 
performance of those behaviours

• Role-playing activity in small 
groups

Look, Listen, Feel • Provides participants to engage with the workshop material 
in a creative and collaborative manner

• Small group activity

• Interactive discussion

Follow-Up Activities  
(Leadership Calendar  
and Practice Plan)

• Offers opportunities to build social support networks • Partner-based activity

• Provides format for planning to use Transformational 
Coaching behaviours in every day settings

• Planning resources

• Reflective questions

Follow-Up Activities  
(Workbook and Avenues  
for Follow-up)

• Provides resources for participants to maintain use of 
Transformational Coaching behaviours

• Workbook

• Readings

• Emails/phone calls
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with their peers and to apply their knowledge in a creative 
and collaborative manner.

Follow-Up Activities. The participants are provided 
with an overview for follow-up activities that can be 
completed following the workshop. In the Leadership 
Calendar activity, participants are asked to choose 
a partner and to complete the leadership calendar 
worksheet. This worksheet involves selecting 12 dates 
over the next three months on which they will write 
down a leadership behaviour that they applied in practice 
that day (either effective or ineffective) and to answer a 
series of reflective questions. At the end of each month, 
participants are instructed to send their answers for 
feedback and to discuss their progress. Participants are 
then asked to set-up to further discuss this process at the 
end of the three-month period (in-person or via phone/
skype). By adopting a partner-based approach, this 
activity provides the participants with a source of social 
support, which may help to enhance their commitment 
to the activity. This activity is also designed to help 
participants develop their action planning and goal 
setting skills in relation to Transformational Coaching 
behaviours.

In the Practice Plan activity, participants are pro-
vided with a practice plan template which illustrates how 
Transformational Coaching behaviours can be incor-
porated into their instructional planning. This template 
also includes a set of questions that serve to reinforce 
the importance of monitoring and reflecting on one’s 
Transformational Coaching behaviours. Collectively, the 
follow-up activities are designed to provide the partici-
pants with an opportunity to set goals and create plans 
to use Transformational Coaching behaviours and to 
demonstrate how Transformational Coaching behaviours 
can be applied in a timely and effective manner.

Concluding Activities
In an effort to integrate the material, the workshop par-
ticipants are provided with an opportunity to reflect on 
the “Stand by your quote activity” to see if their percep-
tions of the quotes have changed over the course of the 
workshop. Participants are also provided with some take 
home messages regarding Transformational Coaching and 
its application to the sport context. For examples, partici-
pants will be encouraged to focus their efforts on making 
small changes to everyday behaviours to enhance the 
quantity and quality of their Transformational Coaching 
behaviours (Kelloway & Barling, 2000). Lastly, partici-
pants are provided with an overview of their take-home 
resources (e.g., workbook, Transformational Coaching 
cue cards, supplemental readings, etc.), an outline of 
the avenues for follow-up with the facilitators, and an 
opportunity to ask facilitators any questions they might 
have regarding the workshop content. These follow-up 
resources are designed to reinforce the principles covered 
in the workshop and hopefully, enhance the application 
of this content in real-world sport settings.

Recommendations  
for Implementing the TCW

One of the principles that guides the content and structure 
of the TCW is providing participants with an interac-
tive learning experience. Specifically, participants are 
encouraged to share their experiences and to interact 
with their fellow participants. In doing so, participants 
can learn not only from the facilitators, but from their 
peers as well. Such discussions and knowledge sharing 
activities were identified as preferred sources of learning 
by community partners and stakeholders and have been 
shown to positively influence coach behaviours (Culver 
& Trudel, 2008). Furthermore, it is hoped that the con-
nections formed during this workshop may potentially 
expand the breadth or depth of the participants’ social 
networks and may serve as valuable sources of social 
support once the workshop has formally ended.

Another key aspect of the TCW is its emphasis on 
helping participants to (a) identify potential facilitators 
and barriers to using Transformational Coaching behav-
iours and (b) develop practical strategies for optimizing 
these facilitators or overcoming these barriers. Results 
from both our empirical work with coaches and collabora-
tive discussions with community partners and stakehold-
ers revealed that time and resources were often viewed 
as barriers to effectively integrating Transformational 
Coaching behaviours into real-world sport settings. The 
TCW is thus designed to tackle this issue in several ways, 
including facilitator-guided and peer discussions and 
planning activities (e.g., action cards, practice plans) that 
enable coaches to create concrete strategies for adopting 
Transformational Coaching behaviours. Results from 
observational studies (e.g., Erickson et al., 2011; Turn-
nidge et al., 2014) and video examples are also provided 
to demonstrate how implementing Transformational 
Coaching behaviours can be implemented in an effec-
tive and timely manner. For example, drawing upon both 
research and anecdotal evidence, participants are asked 
to consider how changing the target of one’s coaching 
behaviours (i.e., directed toward the team versus directed 
toward individual athletes) might influence the quality of 
their coach-athlete interactions. Overall, the workshop 
aims to illustrate how making small changes to one’s 
everyday coaching behaviours can positively influence 
the quality of athlete’s sport experiences. In doing so, it 
is hoped that this workshop will empower participants 
to integrate Transformational Coaching behaviours into 
their coaching practice.

Next Steps for the TCW

Pilot test studies of the TCW with a variety of sport 
organizations are currently underway. The TCW is 
being evaluated using the RE-AIM framework, which is 
designed to enhance the quality, speed and influence of 
evidence-informed interventions in real-world settings. 
This framework outlines five factor that determine an 



Transformational Coaching Workshop  323

ISCJ Vol. 4, No. 3, 2017

intervention’s impact: reach, efficacy, adoption, imple-
mentation, and maintenance (Glasgow et al., 1999). 
These factors will be evaluated at both the individual 
level (i.e., coaches and athletes) and the setting level 
(i.e., sport organizations). In the following section, each 
of the five factors and their accompanying evaluation 
methods are outlined.

First, reach refers to whether the workshop accu-
rately reflects the characteristics of the target population. 
To assess reach, the number of coaches, athletes, and 
sport organizations which: (a) are contacted regarding 
participating in the workshop and (b) participate in 
the workshop will be recorded. Coaches’ and athletes’ 
demographic variables will also be collected pre- and 
postworkshop. Second, efficacy relates to the positive 
or negative influence of the workshop on important out-
comes. The efficacy of the workshop will be assessed at 
multiple points. Coaches will be observed both pre- and 
post- workshop and their behaviours will be coded with 
an observational system specifically designed to capture 
coaches’ leadership behaviours in sport: The Coach 
Leadership Assessment System (CLAS; Turnnidge & 
Côté, 2016b). Coaches will also complete a questionnaire 
assessing their perceptions of their own Transformational 
Coaching behaviours (sport adapted version of the Trans-
formational Teaching Questionnaire; TTQ, Beauchamp 
et al., 2010) and behaviour change constructs (Michie 
et al., 2014). Athletes will complete the 4 Cs toolkit 
(Vierimaa, Erickson, Côté, & Gilbert, 2012) to assess 
their perceptions of competence, confidence, connection, 
and character.

Third, adoption will be assessed by evaluating the 
number, proportion, and representativeness of the sport 
organizations that agree to host the TCW as compared 
with those who do not. Fourth, the implementation ele-
ment of the framework will be addressed by examining 
the fidelity and quality of the TCW through a combination 
of implementation checklists, as well as questionnaires 
and interviews with participants and facilitators. Lastly, 
maintenance will evaluate the long-term effects of the 
TCW in relation to both coaches’ behaviours and athletes’ 
developmental outcomes (measured through observation 
and questionnaires) and the extent to which the workshop 
is integrated into sport organization’s practices or poli-
cies (measured through interviews and questionnaires). 
Research evaluating the TCW will yield findings that are 
both theoretically and practically relevant. By assess-
ing and optimizing each of the factors of the RE-AIM 
framework, researchers and practitioners can ensure that 
the TCW can be effectively applied in real-world, youth 
sport settings.

Overall, the TCW represents an innovative CDP 
that is interpersonally-focused, evidence-informed, and 
systematically evaluated. Moreover, the TCW repre-
sents the culmination of a multidisciplinary partnership 
between research and community stakeholders that 
worked together to design, implement, evaluate, and 
disseminate the workshop. The TCW is designed to 
facilitate coaches’ use of effective leadership behaviours 

by providing coaches with both an understanding of the 
principles of Transformational Coaching and practical, 
everyday strategies for applying these principles in real-
world sport settings. In doing so, it is believed that the 
TCW will provide coaches with a unique opportunity 
to improve their leadership behaviours, and ultimately 
enhance their athletes’ performance, participation, and 
personal development.

References

Abraham, C., Good, A., Huedo-Medina, T., Warren, M., & 
Johnson, B. (2012). Reliability and utility of the SHARP 
taxonomy of behaviour change techniques. Psychology 
& Health, 27, 1–2.

Adie, J., & Jowett, S. (2010). Athletes’ meta-perceptions of the 
coach-athlete relationship, multiple achievement goals, 
and intrinsic motivation among track and field athletes. 
Journal of Applied Social Psychology, 40, 2750–2773 
https://doi.org/10.1111/j.1559-1816.2010.00679.x. 
doi:10.1111/j.1559-1816.2010.00679.x

Allan, V., Turnnidge, J., Vierimaa, M., Davis, P., & Côté, 
J. (2016). Development of the Assessment of Coach 
Emotions systematic observation instrument: A tool to 
evaluate coaches’ emotions in the youth sport context. 
International Journal of Sports Science & Coaching, 11, 
859–871 https://doi.org/10.1177/1747954116676113. 
doi:10.1177/1747954116676113

Allan, V., Vierimaa, M., Gainforth, H.L., & Côté, J. (2017). 
The use of behaviour change theories and techniques 
in research-informed coach development programmes: 
A systematic review. International Review of Sport and 
Exercise Psychology. Advanced online publication. doi:1
0.1080/1750984X.2017.1286514 https://doi.org/10.1080
/1750984X.2017.1286514

Arthur, C.A., Woodman, T., Ong, C.W., Hardy, L., & Ntouma-
nis, N. (2011). The role of athlete narcissism in moderating 
the relationship between coaches’ transformational leader 
behaviours and athlete motivation. Journal of Sport & 
Exercise Psychology, 33, 3–19 https://doi.org/10.1123/
jsep.33.1.3. PubMed doi:10.1123/jsep.33.1.3

Avolio, B.J. (1999). Full leadership development: Building the 
vital forces in organizations. Thousand Oaks, CA: Sage.

Barling, J. (2014). The science of leadership: Lessons 
from research for organizational leaders. New York: 
Oxford University Press., https://doi.org/10.1093/acpr
of:oso/9780199757015.001.0001. doi:10.1093/acprof:
oso/9780199757015.001.0001

Barling, J., Weber, T., & Kelloway, E.K. (1996). Effects of trans-
formational leadership training on attitudinal and financial 
outcomes: A field experiment. The Journal of Applied 
Psychology, 81, 827–832 https://doi.org/10.1037/0021-
9010.81.6.827. doi:10.1037/0021-9010.81.6.827

Bass, B.M., & Riggio, R.E. (2006). Transformational leadership 
(2nd ed.). New York: Psychology.

Becker, A. (2009). It’s not what they do, it’s how they do it: 
Athlete experiences of great coaching. International 
Journal of Sports Science & Coaching, 4, 93–119 https://

https://doi.org/10.1111/j.1559-1816.2010.00679.x
http://dx.doi.org/10.1111/j.1559-1816.2010.00679.x
https://doi.org/10.1177/1747954116676113
http://dx.doi.org/10.1177/1747954116676113
https://doi.org/10.1080/1750984X.2017.1286514
https://doi.org/10.1080/1750984X.2017.1286514
https://doi.org/10.1123/jsep.33.1.3
https://doi.org/10.1123/jsep.33.1.3
https://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=21451168&dopt=Abstract
http://dx.doi.org/10.1123/jsep.33.1.3
https://doi.org/10.1093/acprof:oso/9780199757015.001.0001
https://doi.org/10.1093/acprof:oso/9780199757015.001.0001
http://dx.doi.org/10.1093/acprof:oso/9780199757015.001.0001
http://dx.doi.org/10.1093/acprof:oso/9780199757015.001.0001
https://doi.org/10.1037/0021-9010.81.6.827
https://doi.org/10.1037/0021-9010.81.6.827
http://dx.doi.org/10.1037/0021-9010.81.6.827
https://doi.org/10.1260/1747-9541.4.1.93


324  Turnnidge and Côté

ISCJ Vol. 4, No. 3, 2017

doi.org/10.1260/1747-9541.4.1.93. doi:10.1260/1747-
9541.4.1.93

Beauchamp, M.R., Barling, J., Li, Z., Morton, K.L., & 
Keith, S.E. (2010). Development and psychometric 
properties of the transformational teaching question-
naire. Journal of Health Psychology, 15, 1123–1134 
https://doi.org/10.1177/1359105310364175. PubMed 
doi:10.1177/1359105310364175

Beauchamp, M. R., Barling, J., & Morton, K. L. (2011). Trans-
formational teaching and adolescent self-determined moti-
vation, self-efficacy, and intentions to engage in leisure 
time physical activity: A randomized controlled pilot trial. 
Applied Psychology: Health and Well-being, 3, 127-150.

Bonner, C., Jansen, J., McKinn, S., Irwig, L., Doust, J., & 
Glasziou, P. … McCaffery, K. (2013). General practi-
tioners’ use of different cardiovascular risk assessment 
strategies: A qualitative study. Medical Journal of Austra-
lia, 199, 485–489. https://doi.org/10.5694/mja13.10133

Callow, N., Smith, M.J., Hardy, L., Arthur, C.A., & Hardy, 
J. (2009). Measurement of transformational leadership 
and its relationship with team cohesion and perfor-
mance level. Journal of Applied Sport Psychology, 21, 
395–412 https://doi.org/10.1080/10413200903204754. 
doi:10.1080/10413200903204754

Charbonneau, D., Barling, J., & Kelloway, E.K. (2001). Transforma-
tional leadership and sports performance: The mediating role 
of intrinsic motivation. Journal of Applied Social Psychology, 
31, 1521–1534 https://doi.org/10.1111/j.1559-1816.2001.
tb02686.x. doi:10.1111/j.1559-1816.2001.tb02686.x

Côté, J., & Gilbert, W. (2009). An integrative definition 
of coaching effectiveness and expertise. Interna-
tional Journal of Sports Science & Coaching, 4, 
307–323 https://doi.org/10.1260/174795409789623892. 
doi:10.1260/174795409789623892

Côté, J., Turnnidge, J., & Vierimaa, M. (2016). A personal assets 
approach to youth sport. In K. Green & A. Smith (Eds.), 
Handbook of youth sport. London: Routledge.

Culver, D., & Trudel, P. (2008). Clarifying the con-
cept of communities of practice in sport. Interna-
tional Journal of Sports Science & Coaching, 3, 
1–10 https://doi.org/10.1260/174795408784089441. 
doi:10.1260/174795408784089441

Deci, E.L., & Ryan, R.M. (2000). The “what” and “why” of 
goal pursuits: Human needs and the self-determination 
of behavior. Psychological Inquiry, 11, 227–268 https://
doi.org/10.1207/S15327965PLI1104_01. doi:10.1207/
S15327965PLI1104_01

Duda, J.L. (2013). The conceptual and empirical foundations 
of empowering coaching: Setting the stage for the PAPA 
project. International Journal of Sport and Exercise 
Psychology, 11, 311–318 https://doi.org/10.1080/16121
97X.2013.839414. doi:10.1080/1612197X.2013.839414

Erickson, K., Bruner, M.W., MacDonald, D.J., & Côte, 
J. (2008). Gaining insight into actual and preferred 
sources of coaching knowledge. International Jour-
nal of Sports Science & Coaching, 3, 527–538 
https: / /doi .org/10.1260/174795408787186468. 
doi:10.1260/174795408787186468

Erickson, K., & Côté, J. (2016). A season-long examination 
of the intervention tone of coach-athlete interactions and 
athlete development in youth sport. Psychology of Sport 
and Exercise, 22, 264–272 https://doi.org/10.1016/j.psych-
sport.2015.08.006. doi:10.1016/j.psychsport.2015.08.006

Erickson, K., Côté, J., Hollenstein, T., & Deakin, J. (2011). 
Examining coach-athlete interactions using state space 
grids: An observational analysis in competitive youth sport. 
Psychology of Sport and Exercise, 12, 645–654 https://
doi.org/10.1016/j.psychsport.2011.06.006. doi:10.1016/j.
psychsport.2011.06.006

Erickson, K., & Gilbert, W. (2013). Coach-athlete interactions in 
sport. In J. Côté & R. Lidor (Eds.), Conditions of children’s 
talent development in sport (pp. 139–156). Morgantown, 
WV: Fitness Information Technology.

Evans, M.B., McGuckin, M., Gainforth, H.L., Bruner, M.W., 
& Côté, J. (2015). Coach development programmes to 
improve interpersonal coach behaviours: A systematic 
review using the re-aim framework. British Journal of 
Sports Medicine, 49, 871–877 https://doi.org/10.1136/
bjsports-2015-094634. PubMed doi:10.1136/bjs-
ports-2015-094634

Gaglio, B., Shoup, J., & Glasgow, R. (2013). The RE-AIM 
framework: A systematic review of use over time. 
American Journal of Public Health. PubMed doi:10.2105/
AJPH.2013.301299

Gainforth, H.L., Sheals, K., Atkins, L., Jackson, R., & 
Michie, S. (2016). Developing interventions to change 
recycling behaviors: A case study of applying behav-
ioral science. Applied Environmental Education and 
Communication, 15, 325–339 https://doi.org/10.1
080/1533015X.2016.1241166. doi:10.1080/15330
15X.2016.1241166

Glasgow, R., Vogt, T., & Boles, S. (1999). Evaluating the 
public health impact of health promotion intervention: 
The RE-AIM framework. American Journal of Public 
Health, 89, 1322 https://doi.org/10.2105/AJPH.89.9.1322. 
PubMed doi:10.2105/AJPH.89.9.1322

Jowett, S., & Nezlek, J. (2011). Relationship interdependence 
and satisfaction with important outcomes in coach-athlete 
dyads. Journal of Social and Personal Relationships, 29, 
287–301 https://doi.org/10.1177/0265407511420980. 
doi:10.1177/0265407511420980

Kelloway, E.K., & Barling, J. (2000). What we have learned 
about developing transformational leaders. Leader-
ship and Organization Development Journal, 21, 
355–362 https://doi.org/10.1108/01437730010377908. 
doi:10.1108/01437730010377908

Klesges, L., Estabrooks, P., Dzewaltowski, D., Bull, S., 
& Glasgow, R. (2005). Beginning with the applica-
tion in mind: Designing and planning health behav-
ior change interventions to enhance dissemination. 
Annals of Behavioral Medicine, 29, 66–75 https://
doi.org/10.1207/s15324796abm2902s_10. PubMed 
doi:10.1207/s15324796abm2902s_10

Lafrenière, M.A., Jowett, S., Vallerand, R.J., Donahue, E.G., 
& Lorimer, R. (2008). Passion in sport: Quality of coach-
athlete relationship. Journal of Sport & Exercise Psychol-

https://doi.org/10.1260/1747-9541.4.1.93
http://dx.doi.org/10.1260/1747-9541.4.1.93
http://dx.doi.org/10.1260/1747-9541.4.1.93
https://doi.org/10.1177/1359105310364175
https://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=20522503&dopt=Abstract
http://dx.doi.org/10.1177/1359105310364175
https://doi.org/10.5694/mja13.10133
https://doi.org/10.1080/10413200903204754
http://dx.doi.org/10.1080/10413200903204754
https://doi.org/10.1111/j.1559-1816.2001.tb02686.x
https://doi.org/10.1111/j.1559-1816.2001.tb02686.x
http://dx.doi.org/10.1111/j.1559-1816.2001.tb02686.x
https://doi.org/10.1260/174795409789623892
http://dx.doi.org/10.1260/174795409789623892
https://doi.org/10.1260/174795408784089441
http://dx.doi.org/10.1260/174795408784089441
https://doi.org/10.1207/S15327965PLI1104_01
https://doi.org/10.1207/S15327965PLI1104_01
http://dx.doi.org/10.1207/S15327965PLI1104_01
http://dx.doi.org/10.1207/S15327965PLI1104_01
https://doi.org/10.1080/1612197X.2013.839414
https://doi.org/10.1080/1612197X.2013.839414
http://dx.doi.org/10.1080/1612197X.2013.839414
https://doi.org/10.1260/174795408787186468
http://dx.doi.org/10.1260/174795408787186468
https://doi.org/10.1016/j.psychsport.2015.08.006
https://doi.org/10.1016/j.psychsport.2015.08.006
http://dx.doi.org/10.1016/j.psychsport.2015.08.006
https://doi.org/10.1016/j.psychsport.2011.06.006
https://doi.org/10.1016/j.psychsport.2011.06.006
http://dx.doi.org/10.1016/j.psychsport.2011.06.006
http://dx.doi.org/10.1016/j.psychsport.2011.06.006
https://doi.org/10.1136/bjsports-2015-094634
https://doi.org/10.1136/bjsports-2015-094634
https://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=25953904&dopt=Abstract
http://dx.doi.org/10.1136/bjsports-2015-094634
http://dx.doi.org/10.1136/bjsports-2015-094634
https://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=23597377&dopt=Abstract
http://dx.doi.org/10.2105/AJPH.2013.301299
http://dx.doi.org/10.2105/AJPH.2013.301299
https://doi.org/10.1080/1533015X.2016.1241166
https://doi.org/10.1080/1533015X.2016.1241166
http://dx.doi.org/10.1080/1533015X.2016.1241166
http://dx.doi.org/10.1080/1533015X.2016.1241166
https://doi.org/10.2105/AJPH.89.9.1322
https://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=10474547&dopt=Abstract
https://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=10474547&dopt=Abstract
http://dx.doi.org/10.2105/AJPH.89.9.1322
https://doi.org/10.1177/0265407511420980
http://dx.doi.org/10.1177/0265407511420980
https://doi.org/10.1108/01437730010377908
http://dx.doi.org/10.1108/01437730010377908
https://doi.org/10.1207/s15324796abm2902s_10
https://doi.org/10.1207/s15324796abm2902s_10
https://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=15921491&dopt=Abstract
http://dx.doi.org/10.1207/s15324796abm2902s_10


Transformational Coaching Workshop  325

ISCJ Vol. 4, No. 3, 2017

ogy, 30, 541–560 https://doi.org/10.1123/jsep.30.5.541. 
PubMed doi:10.1123/jsep.30.5.541

Lefebvre, J.S., Evans, M.B., Turnnidge, J., Gainforth, 
H.L., & Côté, J. (2016). Describing and classify-
ing coach development programmes: A synthesis 
of empirical research and applied practice. Interna-
tional Journal of Sports Science & Coaching, 11, 
887–899 https://doi.org/10.1177/1747954116676116. 
doi:10.1177/1747954116676116

Lefebvre, J.S., Turnnidge, J., & Côté, J. (2016) A description 
and comparison of youth sport coach leadership behaviours 
in training and competition. Journal of Exercise, Move-
ment, and Sport: Proceedings of the SCAPPS Annual 
Conference, 48. Waterloo, Canada. Retrieved from: http://
www.scapps.org/jems/index.php/1/issue/view/8/showToc

Martin-Ginis, K.A., Latimer-Cheung, A., Corkum, S., Ginis, S., 
Anathasopoulos, P., Arbour-Nicitopoulos, K., & Gainforth, 
H. (2012). A case study of a community-university multi-
disciplinary partnership approach to increasing physical 
activity participation among people with spinal cord injury. 
Translational Behavioral Medicine, 2, 516–522 https://doi.
org/10.1007/s13142-012-0157-0. PubMed doi:10.1007/
s13142-012-0157-0

McGuckin, M., Bruner, M.W., Turnnidge, J., & Côté, J. (2016). 
Youth sport coaches’ reflections on leadership behaviors 
during games and practices. Journal of Exercise, Move-
ment, and Sport: Proceedings of the SCAPPS Annual 
Conference, 48. Waterloo, Canada. Retrieved from: http://
www.scapps.org/jems/index.php/1/issue/view/8/showToc

Michie, S., Atkins, L., & West, R. (2014). The behaviour change 
wheel: A guide to designing interventions. Great Britain: 
Silverback.

Michie, S., van Stralen, M.M., & West, R. (2011). The behav-
iour change wheel: A new method of characterising and 
designing behaviour change interventions. Implementation 
Science; IS, 6, 1–11 https://doi.org/10.1186/1748-5908-6-
42. PubMed doi:10.1186/1748-5908-6-42

Nicholls, J.G. (1989). The competitive ethos and democratic 
education. Cambridge, MA: Harvard University.

Ory, M.G., Mier, N., Sharkey, J.R., & Anderson, L.A. (2007). 
Translating science into public health practice: Lessons 
from physical activity interventions. Alzheimer’s & Deme-
tia, 3, S52-S57. https://doi.org/10.1016/j.jalz.2007.01.004

Price, M.S., & Weiss, M.R. (2013). Relationships among coach 
leadership, peer leadership, and adolescent athletes’ psy-
chosocial and team outcomes: A test of transformational 
leadership theory. Journal of Applied Sport Psychology, 
25, 265–279 https://doi.org/10.1080/10413200.2012.725
703. doi:10.1080/10413200.2012.725703

Rochon, C., Turnnidge, J., Cowburn, I., O’Connor, M., & Côté, 
J. (2017, June). Examining factors that influence coaches’ 
transformational leadership behaviours. Paper presented 
at the meeting of the North American Society for the 

Psychology of Sport and Physical Activity (NASPSPA). 
San Diego, CA.

Rowold, J. (2006). Transformational and transactional leader-
ship in martial arts. Journal of Applied Sport Psychology, 
18, 312–325 https://doi.org/10.1080/10413200600944082. 
doi:10.1080/10413200600944082

Smith, R.E., & Smoll, F.L. (1997). Coaching the coaches: 
Youth sports as a scientific and applied behavioral setting. 
Current Directions in Psychological Science, 6, 16–21. 
doi:10.1111/1467-8721.ep11512606

Smith, R.E., Smoll, F.L., & Cummings, S.P. (2007). Effects of 
a motivational climate intervention for coaches on young 
athletes’ sport performance anxiety. Journal of Sport & 
Exercise Psychology, 29, 39–59 https://doi.org/10.1123/
jsep.29.1.39. PubMed doi:10.1123/jsep.29.1.39

Stenling, A., & Tafvelin, S. (2014). Transformational leader-
ship and well-being in sports; The Mediating role of need 
satisfaction. Journal of Applied Sport Psychology, 26, 
182–196 https://doi.org/10.1080/10413200.2013.81939
2. doi:10.1080/10413200.2013.819392

Turnnidge, J., & Côté, J. (2016a). Applying transformational 
leadership theory to coaching research in youth sport: 
A systematic literature review. International Journal of 
Sport and Exercise Psychology,, 1–16 https://doi.org/1
0.1080/1612197X.2016.1189948. doi:10.1080/16121
97X.2016.1189948

Turnnidge, J., & Côté, J. (2016b). Observing Coaches’ Leader-
ship Behaviours in Sport: The Development of the Coach 
Leadership Assessment System (CLAS). Journal of Sport 
& Exercise Psychology, 38, S265.

Turnnidge, J., Côté, J., Hollenstein, T., & Deakin, J. (2014). A 
direct observation of the dynamic content and structure 
of coach-athlete interactions in a model sport program. 
Journal of Applied Sport Psychology, 26, 225–240 https://
doi.org/10.1080/10413200.2013.821637. doi:10.1080/10
413200.2013.821637

Vella, S.A., Oades, L.G., & Crowe, T.P. (2013a). The relation-
ship between coach leadership, the coach–athlete relation-
ship, team success, and the positive developmental experi-
ences of adolescent soccer players. Physical Education and 
Sport Pedagogy, 18, 549–561 https://doi.org/10.1080/174
08989.2012.726976. doi:10.1080/17408989.2012.726976

Vella, S., Oades, L., & Crowe, T. (2013b). A pilot test of trans-
formational leadership training for sports coaches: Impact 
on the developmental experiences of adolescent athletes. 
International Journal of Sports Science & Coaching, 
8, 513–530 https://doi.org/10.1260/1747-9541.8.3.513. 
doi:10.1260/1747-9541.8.3.513

Vierimaa, M., Erickson, K., Côté, J., & Gilbert, W. (2012). Posi-
tive youth development: A measurement framework for 
sport. International Journal of Sports Science & Coaching, 
7, 601–614 https://doi.org/10.1260/1747-9541.7.3.601. 
doi:10.1260/1747-9541.7.3.601

https://doi.org/10.1123/jsep.30.5.541
https://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=18971511&dopt=Abstract
https://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=18971511&dopt=Abstract
http://dx.doi.org/10.1123/jsep.30.5.541
https://doi.org/10.1177/1747954116676116
http://dx.doi.org/10.1177/1747954116676116
http://www.scapps.org/jems/index.php/1/issue/view/8/showToc
http://www.scapps.org/jems/index.php/1/issue/view/8/showToc
https://doi.org/10.1007/s13142-012-0157-0
https://doi.org/10.1007/s13142-012-0157-0
https://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=24073152&dopt=Abstract
http://dx.doi.org/10.1007/s13142-012-0157-0
http://dx.doi.org/10.1007/s13142-012-0157-0
http://www.scapps.org/jems/index.php/1/issue/view/8/
http://www.scapps.org/jems/index.php/1/issue/view/8/
https://doi.org/10.1186/1748-5908-6-42
https://doi.org/10.1186/1748-5908-6-42
https://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=21513547&dopt=Abstract
http://dx.doi.org/10.1186/1748-5908-6-42
https://doi.org/10.1016/j.jalz.2007.01.004
https://doi.org/10.1080/10413200.2012.725703
https://doi.org/10.1080/10413200.2012.725703
http://dx.doi.org/10.1080/10413200.2012.725703
https://doi.org/10.1080/10413200600944082
http://dx.doi.org/10.1080/10413200600944082
http://dx.doi.org/10.1111/1467-8721.ep11512606
https://doi.org/10.1123/jsep.29.1.39
https://doi.org/10.1123/jsep.29.1.39
https://www.ncbi.nlm.nih.gov/entrez/query.fcgi?cmd=Retrieve&db=PubMed&list_uids=17556775&dopt=Abstract
http://dx.doi.org/10.1123/jsep.29.1.39
https://doi.org/10.1080/10413200.2013.819392
https://doi.org/10.1080/10413200.2013.819392
http://dx.doi.org/10.1080/10413200.2013.819392
https://doi.org/10.1080/1612197X.2016.1189948
https://doi.org/10.1080/1612197X.2016.1189948
http://dx.doi.org/10.1080/1612197X.2016.1189948
http://dx.doi.org/10.1080/1612197X.2016.1189948
https://doi.org/10.1080/10413200.2013.821637
https://doi.org/10.1080/10413200.2013.821637
http://dx.doi.org/10.1080/10413200.2013.821637
http://dx.doi.org/10.1080/10413200.2013.821637
https://doi.org/10.1080/17408989.2012.726976
https://doi.org/10.1080/17408989.2012.726976
http://dx.doi.org/10.1080/17408989.2012.726976
https://doi.org/10.1260/1747-9541.8.3.513
http://dx.doi.org/10.1260/1747-9541.8.3.513
https://doi.org/10.1260/1747-9541.7.3.601
http://dx.doi.org/10.1260/1747-9541.7.3.601

